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Service name
Unley Kindergarten
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SE-00011077

Acknowledgment of Country
We acknowledge the Kaurna
people as the traditional custodians of the lands and waters where our
centre is located and recognise their continuing connection to country.
We pay our respects to Elders past and present, and extend that respect
to all Aboriginal peoples.

Context
Service Context
Unley Kindergarten is a stand-alone Kindergarten and belongs to the Greenhill South Partnership of schools and preschools. We work closely
with Unley Primary School as our main feeder school.
There continues to be a high demand of families in the local area and the wider community who wish to enrol their child in our kindergarten.
We are currently operating at capacity which is 22 children per session.
The programs operating at the preschool include; sessional Kindergarten for eligible children, a Lunch/Full Day Program, Bilingual Support and
Preschool Support for children with special rights. Allied health and other support services are accessible through the Department for
Education on a needs basis.
Our kindergarten operates in an old villa which provides children with a homely feel. The grounds are well maintained including butterfly
gardens and nature play spaces. The centre is leased from the Unley Council. There is access for children and staff with disabilities however,
there is very limited parking available in general and one designated disabled car-park available.
Our curriculum is framed by the Early Years Learning Framework, Child Protection Curriculum, Preschool Indicators of Literacy and Numeracy.
Our core values and program approaches are:
•

Inquiry/project-based learning through the lens of STEM (science,
technology, engineering and mathematics).

•

Nature Pedagogy incorporating sustainable practices.

Our staff profile includes: 1.0 Director and 1.0 Teacher. Each member of staff develops a personal Performance Development Plan and
engages in Performance Development Conversations with their Line manager twice per year.
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Context
Statement of Philosophy
At Unley Kindergarten we provide an early childhood education program that is of high-quality and is evidence based. We have
established a calm, homely environment where we cater for and reflect the individual needs and interests of our children. Our
play-based curriculum values the strong voice of the child to guide their learning with educators encouraging and providing
productive challenge. We facilitate collaborative learning using an inquiry approach and in doing so promote the development
of dispositions and skills for lifelong learning. Our curriculum and resources reflect our values of accessibility, flexibility, authenticity
and connection with the natural environment.
At Unley Kindergarten each child is valued holistically and supported to develop their physical, emotional and social wellbeing.
We strive to create a sense of belonging through respectful and nurturing relationships and recognise the role family, community
and culture play in each child's life. We embrace the diversity that this brings to our kindergarten and strive to form meaningful
partnerships with our families and the local community.
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Strengths

With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. Practice is shaped by meaningful engagement with families
and/or the community

5
Review
and evaluate

Quality Area 1: Educational Program and Practice
The educators at Unley Kindergarten are highly motivated, intentional and reflective. They engage with research and theorists to gain
different perspectives and to continually improve their practice. They draw on their professional knowledge and that of each child to plan a
cycle of learning guided by The Early Years Learning Framework (EYLF). Child's voice is strongly encouraged and visible within our play based
curriculum that enables periods of uninterrupted time to foster ongoing projects. Daily routines are carefully planned to provide a sense of
belonging, facilitate predictability and support children to develop positive relationships with each other and educators. Group times provide
opportunities for children to share their ideas, offer their opinions and to provide intentional teaching that targets particular areas of learning.
Educators scaffold children's ideas and extend learning by working in partnership with families - this is evident in daily practices,
documentation and reflection notes. Children's strengths and interests are identified through careful observation which enables educators to
adopt teaching strategies and design the learning environment to engage children in learning. Learning is assessed against the prescribed
Learning Outcomes within the EYLF and this informs planning and monitors children's progress.
Learning is documented in various ways and captures both the emergent and planned curriculum. The FloorBook documents learning,
wondering and possible lines of development, and provides feedback to families. It also provides an opportunity for families to contribute to
their child's learning through joint decision making. Each educator is responsible for a focus group of children to plan, monitor, document and
collate each child's learning into a Learning Portfolio. Families and children continually contribute additional information to this to inform
planning. Educators meet with families for Learning Conversations early Term 2 to develop Individual Learning Plans. A Statement of Learning
is compiled throughout the year and is shared with each family and their intended school for continuity of learning. Learning Plans are
developed in conjunction with parents and allied health providers for children with special rights, and review meetings are held to monitor
progress. Families and children are encouraged to provide feedback which informs our Preschool Improvement Plan. Planned experiences
and resources broaden children's perspectives and encourage an appreciation for diversity. We have strong connections within our local
community and are fortunate that our location enables us to engage with local businesses and services to enrich children's learning.
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Strengths

With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. Practice is shaped by meaningful engagement with families
and/or the community

5
Review
and evaluate

Quality Area 2: Children’s Health and Safety
Each child's health, safety and well‐being is met through a holistic approach encompassing physical, social, emotional and spiritual
well-being. Educators understand that children flourish in an environment where they feel safe and supported and therefore critically reflect
on the effectiveness of routines and the environment, and the relationships they have with each child. Educators invest time to learn about
each child and their context in order to cater for their needs and promote a sense of belonging. Collaborative relationships with families
enable educators to listen intently to perspectives and concerns and respond supportively. Daily discussions as a staff team support
educators to address children's needs and to respond timely with family consultation.
The kindergarten has established spaces for children to retreat - with calming music and sensory tools, and this supports sensory modulation.
Consistent language is used by staff e.g. “slow your engine down” to assist children in developing skills for self-regulation; to tune into their
bodies functional needs e.g. rest, food and water. Healthy eating is promoted through conversations, newsletters, learning displays, e.g. `The
right bite guide', and our food gardens- which are regularly planted according to the seasons, for children to harvest produce used for
cooking experiences. Individual dietary, cultural or health requirements are considered and provisions are made.
The play spaces are designed to meet the needs, skills and interests of the children; with access to both indoor and outdoor learning
environments throughout the day which supports children to balance their day with both active and passive pursuits. Our nature play space
encourages a range of physical activities with an element of risk for children to build confidence, resilience and independence. We actively
involve children in risk/benefit assessments which supports their awareness and responsibility for personal safety. The Village Green (located
adjacent to the Kindergarten) is also accessed for more gross motor experiences.
Systems and processes are in place to respond to health and safety concerns - this includes consultation with stakeholders, and are
supported by policies and procedures to ensure effective management of children's health and safety. Critical reflection of processes and
professional development sessions provide educators with a strong understanding of their responsibilities in reporting, managing and fostering
children's health and safety. The Keeping Safe: Child Protection Curriculum (KS: CPC) and strategies are reinforced throughout our curriculum
with an intentional focus during Term 2.
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2. Practice is informed by critical reflection
3. Practice is shaped by meaningful engagement with families
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5
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Quality Area 3: Physical Environment
The kindergartens physical environment significantly contributes to children's developing identities and sense of belonging to Unley
Kindergarten. Educators design provocations that encourage opportunities for collaboration and investigation as they skilfully respond to
children's interest as a catalyst to extend play. The environment is considered the `third teacher' and is an integral part of the learning
program. Active learning builds children's conceptual understandings and processes for creative thinking and inquiry - necessary for lifelong
learning. Children challenge their own thinking, and that of others, to create new knowledge through their interactions.
Educators reflect on the learning environment and modify spaces with resources as needed throughout the day, being responsive to
staff-child ratio and weather conditions and thereby ensuring safety at all times. Children are active participants in planning and designing
the learning environment and work with educators to follow their interests. Resources are used to enhance learning, discovery, exploration
and wonder e.g. loose , and regular risk assessments/benefits are conducted with the children to ensure a safe but challenging environment.
The importance of developing a connection with the natural world, and the influence that it has on social- emotional well-being, powerfully
reinforces our focus on learning in the outdoors. Flexible use of natural resources - such as wood, seed-pods, rocks and logs, and man-made
materials is promoted through our outdoor shed which is organised to allow children to independently access materials that support their
learning. Children are encouraged to become environmentally responsible through composting, recycling and energy saving practices.
Feeding the chickens and worms, sorting rubbish, taking care of the trees and the veggie gardens, are embedded daily practices and
biodiversity is explored with children through life-cycles e.g. tadpoles, chickens and silkworms. Our Site Environmental Management Plan

(SEMP) provides a structure to reflect and improve on our practises as well as promoting our priorities to the community. Children
are strong advocates of our sustainable practises articulating to each other and their families about our values and
responsibilities. We have a shared responsibility in maintaining our environment with clear procedures in place to ensure safety e.g. daily
yard inspections. Children are responsible for tidying at the end of the day and families support staff in quarterly cleans.
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Quality Area 4: Staffing Arrangements
Educators feel a sense of belonging and connectedness at Unley Kindergarten and are empowered to contribute through respectful and
open conversations. Our values are guided by the code of ethics and are reflected in the Kindergartens philosophy statement -which is
reviewed annually and has evolved to include attitudes, values, beliefs. It underpins our pedagogy and curriculum delivery.
We have a strong commitment to ongoing improvement through reflective practice - including robust debates and discussions on a regular
basis, and educators draw on the strengths and skills of each other. Interactions with each other convey mutual respect and support as
required. A strong culture of mentoring and shared learning is very much a part of our ethos and this is aligned consistently with our approach
outlined in the induction process.
The team recognises diversity as a strength and work together to develop a culture of inclusiveness as they develop a sense of belonging for
the families, children and each other. The diversity of our team has helped with identifying and implementing culturally sensitive ways to
communicate, support and engage with families. Where possible having regular relief staff maintains consistency and continuity for families
and children.
Our professional work reflects our unique location within our community and the context of our site, as it welcomes and draws on the voices,
priorities and strengths of the children and families attending. Educators strongly value listening to children and acknowledging the
importance of their voice in the curriculum.
Educators provide quality teaching and learning experiences for children by aligning their teaching practices with the Australian Professional
Teaching Standards for Teachers and the Australian Professional Standards for Principals. The Australian Institute for Teaching and School
Leadership (AITSL) provides practical tools and resources to support them in the implementation of the standards. Staff see these as a
valuable professional resource and as a guide for self-reflection, setting their annual goals, and for recording evidence of professional
learning. Effective communication systems have been developed to convey information to all staff through emails, weekly news bulletins and
the distribution of minutes from staff meetings and Work Health and safety alerts. New staff are inducted into the site through the induction
process. Unley Kindergarten funds additional staff to ensure high quality learning for all through small group times and early intervention.
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Quality Area 5: Relationships with Children
Educators actively nurture, promote and support children's relationships and developing social skills. We develop and maintain respectful,
reciprocal, responsive and equitable relationships with each child and their family. The work of Robyn Dolby on `attachment theory' and the
`circle of security' guides our work and in turn creates a happy and relaxed atmosphere. Our orientation process prioritises positive
relationships and therefore children and their families visit in small groups to enable staff to engage and establish relationships. Parent
questionnaires describe children’s interests, concerns, strengths and cultural connections. During the first week of the kindergarten additional
staff are employed to smooth the transition and allow time for developing relationships. The interactions and conversations with each child
clearly reflect the information received from families about their child. We celebrate diversity and are fortunate to have staff from diverse
backgrounds e.g. Pakistan, who support cultural understanding to connect with children and families. Processes are in place to support all
children - including those with special rights or from diverse backgrounds, with access to Preschool Support and Bi-lingual Support through the
DfE. Parents are valued as their child's first educator and we promote a welcoming environment based on trust where families feel confident
to leave their children in our care. Our culture of belonging and inclusion is reflected through our `Belonging Book' which each child takes
home to complete a page with their family. Children are empowered to then share this information with their peers.
The `100 languages' of communicating learning, is reflected within the learning cycle and each child's right to a voice in the curriculum is
nurtured, respected and celebrated. This is documented in our FloorBook where children and their families contribute to the planning cycle.
Educators have a focus group of children to enable more in depth and meaningful relationships and to provide planned opportunities for
each child. Educators build on children's interactions through questioning, scaffolding and challenging bias. Developing the dispositions of
resilience, optimism, independence and self-esteem are of high priority. There is also a strong focus on executive functioning skills to support
self-regulation and cognitive flexibility. Through long periods of uninterrupted play, children are supported to engage with and contribute to
collaborative play experiences - with a particular focus on pretend play. The `You Can Do It' program promotes positive behaviour and when
guiding children's behaviour the educators listen and respond empathetically to children as they express their emotions. Children are
supported to communicate with each other to resolve conflict, work through challenges and solve problems.
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Quality Area 6: Collaborative Partnerships with Families and Communities
Our Kindergarten is highly visible within the local community as it is located in close proximity to the Library, Town Hall, Council, Shopping
Centre and sports oval. Educators take advantage of our location and enrich learning by planning experiences for children to visit
community services. There are also a number of Child Care Services located within walking distance that provide care for children outside of
their kindergarten sessions. We work collaboratively with these services by sharing information about children and by providing mentor-ship to
early career teachers. Our feeder Primary School is also within walking distance and this supports orientation processes and continuity of
learning. We share a Transition Statement that guides our processes and practices in supporting children and their families transition to school.
There are a number of traditional events that are organised for families to celebrate learning - such as Family Day, Sports Day, Botanic
Gardens Celebration and the Art Show. The Governing Council actively contributes to the planning of these events and also supports the
kindergarten in applying for grants. A recent example of this was planning for an Information Session on Executive Functioning in the Early
Years which was extended to include the school community. The kindergarten collaborates with allied health providers to enhance children's
learning and more recently engaged an Occupational Therapist to review our practices and routines and provide recommendations.
Diversity is celebrated at our kindy and the various cultural groups belonging to our community are represented in our program through
displays, stories, song and dance and greetings. Families are encouraged to share their culture, interests or areas of expertise to enrich
children's learning.
Families are kept informed and are invited to participate in decision making processes. They are encouraged to engage with the curriculum,
attend excursions and attend Governing Council meetings. The Annual General Meeting is held at the end of the year and prospective
families are invited to attend to learn more about the kindergarten and nominate as a member for council. The Governing Council represents
the voice of the parents and members of the community by seeking feedback. They are responsible for overseeing the operations of the
kindergarten including finances, policies and procedures.
Community events and services are often promoted through fliers, emails, the notice board and our fortnightly newsletter.
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Quality Area 7: Governance and Leadership
Educators demonstrate a commitment to providing high-quality practices at all times, with an in depth understanding of and ability to
confidently articulate the requirements of NQS including standards, Regulations, the guiding principles and exceeding themes as well as the
department for education's requirements.
The leader builds a culture of professional inquiry with educators in order to facilitate professional learning and to reflect on practice.
Pedagogical leadership ensures there is a cycle of continuous improvement for planning, learning and assessment in place as the leader
guides and mentors the team. The team works towards goals within structures and expectations that are clearly defined in order to embed
the ongoing cycle of improvement. Educators meet regularly to share information pertaining to individual children's learning and needs. This
then forms the ongoing planning. Staff meetings provide opportunities for educators to engage in discussion and reflection about themselves
as practitioners and also the children. These are documented and are available for all staff to read.
Governing Council members represent the views of the wider Kindergarten community and are encouraged to provide feedback on ways of
strengthening governance and administrative systems including decision-making processes. Change processes are managed sensibly and
collaboratively with key stakeholders and the rationale for change is clearly communicated. The Governing Council also contributes to the
development of the QIP and Philosophy statement through comments and recommendations. The philosophy statement is reviewed annually
with all stakeholders, all of whom are offered an opportunity to discuss and provide feedback. It is presented in multiple ways including on our
website, the induction book, and within our FloorBooks. Educators are able to demonstrate how it underpins their practices.
Effective administrative systems and management processes are in place to provide timely, consistent and transparent information to report
to stakeholders and inform policies, programs and intervention strategies for children at risk. The STAR system supports monitoring of work
health and safety at the site and a finance officer develops financial reports and monitors the budget alongside the Director.
A site induction process is reviewed regularly to maintain up to date records of site and DfE information. At the beginning of each year, roles,
responsibilities and procedures are sighted and signed by each Educator. Performance conversations are held regularly with educators.

Page 10 of 22

